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Abstract 
Feedback is an important element of eLearning. The term itself occurs in the connection with this new form of learning very 
early. The eLearning program producers were interested in the level of users´ satisfaction with their products. They were gaining 
and collecting user´s both positive and negative criticism calling such information a feedback. The information course was 
running from a program user to a program author, designer or producer.  
In section one of this article we briefly review the contents of this concept in eLearning system from the historical point of view. 
Next section outlines the scope of feedback use at present. Section three brings some suggestions of feedback adaptation and lists 
some conditions of such and individualization. The conclusion of the article shows methodological resources of the 
individualization. 
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1. Introduction 
From “feedback” we understand information for the student to get know his learning process goes (Mareš, 
KĜivohlavý, 1995). Through the feedback student is informed about quality of his learning, based on which he can 
regulate this process. Feedback is basic principle of formative evaluation. Given valuating information is supposed 
to show strengths and weaknesses of student´s performance. (PrĤcha a kol., 2009). 
Feedback should help the student, not intimidate nor discourage him from further activity. While giving feedback 
is without a doubt necessary to avoid irony, superiority or ridiculing to avoid repression of its primary meaning. 
 
 
* Corresponding author. Tel.: +420 493332302 
E-mail address: sarka.hubackova@uhk.cz 
© 2016 The Authors. Published by Elsevier Ltd. This is an open access article under the CC BY-NC-ND license 
(http://creativecommons.org/licenses/by-nc-nd/4.0/).
Peer-review under responsibility of the organizing committee of GlobELT 2016
317 Sarka Hubackova /  Procedia - Social and Behavioral Sciences  232 ( 2016 )  316 – 320 
Students often require feedback from the teacher themselves, so it is appropriate to give the feedback immediately 
after the student´s performance.  Efficiency of feedback is reduced with time delay because student doesn´t have to 
recall his performance as clearly as right after it. 
Zlámal (2008) distinguishes eight basic criteria of efficient feedback: 
x Systematic approach, which assumes thinking the feedback through with regards to student´s development. 
x Complexity, which is determined by the use of broader spectrum of information sources. 
x Continuity, which points to giving feedback in context. 
x Clarity determining the use of appropriate language and the way the feedback is given. 
x Acceptability, which ensures that feedback sounded positively to the student. 
x Factuality that emphasizes the use of real arguments. 
x Objectivity guaranteeing evaluating the given performance only. 
x Practical use, thanks to which the student is offered the suggestions how to improve his performance.  
 
Some authors distinguish four different functions: 
x Regulative function (through the feedback the teacher can regulate student´s activity). 
x Social function (the teacher and the student form kind od relationship). 
x Cognitive function (the student can get to know himself and the teacher better and so easier understand the topic). 
x Development function (the student learns how to process the feedback and use it for his own development) 
(Mareš, KĜivohlavý, 1995). 
 
We consider it appropriate that in educational institutions the positive feedback method prevails. It is very strong 
motivational factor, it awakes student´s interest and strengthens his self-confidence.   
2. Feedback in on-line foreign language teaching  
Feedback is an important element of eLearning. The term itself occurs in the connection with this new form of 
learning very early. The eLearning program producers were interested in the level of users´ satisfaction with their 
products. They were gaining and collecting user´s calling such information a feedback. The information course was 
running from a program user to a program author, designer or producer. We meet this interpretation also in older 
Czech tradition, when eLearning had been used in teaching process within higher education. The university students 
were answering to many questions about their experience with new learning devices by means of questionnaires. 
Their information had been – as feedback – used in new program production. We can read about such process e.g. in 
(Jablonská, Rysová 2003). We can find similar term interpretation also in another paper (Mechlová 2003). The 
author uses feedback also in a program´s evaluating, but at the same time she points out that feedback must be 
incorporated in a way in the eLearning program itself.  
The practice of such incorporation is then described (or mentioned) in several articles: (ýerná 2003, Mls 2003, 
Ponce 2003).  All have two points in common. They give the means used as a feedback: explanation, rule, formula, 
but also short test or self-test. All of them bring information about the right and correct solution of task the students 
should pass. Each of the means listed brought the necessary information after the students´ tasks had been finished. 
The students was supposed to study the solutions carefully, to identify his possible mistakes, to consult them with his 
tutor or his peers and to do its tasks right. Many subsequent articles concerning the role and use of feedback in 
concrete programs continue on the practice dealt with here. If some contributions describing the work with programs 
do not mention the use of feedback at all, it does not mean, that a feedback is missing within them. 
However, there is one paper published only a couple of years later that must be dealt with in our brief overview. 
The paper was written by Jana Vejvodová and published in 2007. The author´s explanations given in it reflect the 
views of several western scientists. It is pointed out that „feedback plays more important role in eLearning courses 
than in face-to-face teaching, and therefore it should be incorporated in a program and elaborated with all possible 
care. Poor feedback results in learners being more likely to “lose their way” in the on-line learning environment that 
in conventional education” (Vejvodová, 2007). Good feedback has a positive influence on students´ motivation. Of 
course, more important is the author´s opinion, that „feedback should be focused on improving learners´ skills in 
creating the final product rather than on the final product itself“, (46). It is therefore not surprising that her paper 
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does not deal with a feedback means mentioned and usually used as e.g. with a test or a self-test. The basis of her 
article reads as follows: “The feedback on the process of product creation is more important than the feedback on the 
resulting processes itself, feedback should be focused on improving learner´s skills in creating the final product 
rather than on the final product itself”. The author does not propose any means that might be incorporated into the 
program. She sees certain help in student´s possibility of contacting and consulting his tutor or his peers. It is worth 
to state that she admits that both possibilities are in conflict with the rule of independent, self-directed learning.  
The rule of independent self-diverted learning mentioned by Vejvodová touches the principle of constructivist 
learning model accepted and adopted for the electronic system of education. It had emphasized learner’s personality 
and resulted in the concept of personalized, not quite free and independent but autonomous learning. 
In our opinion there exists only one way to avoiding the conflict situation. This way is the personalization and 
individualization of feedback. The following paragraphs of this article are meant as our contribution to preparing it. 
The way we are speaking about must run and be directed towards individual student. This assumption means the 
end of contemporary practice, when in higher education every single member of a seminar group does not use a 
personalized and for his use tailored eLearning program as the other members of the seminar do. Our second 
assumption is that the cheapest way towards the solution of the conflict situation mentioned above is the adaptation 
of the present standard eLearning program. 
We want to be practical and therefore we take into consideration further financial costs. To fill up our intention 
we suggest not to use an eLearning course for a subject matter as a whole but to utilize shorter eLearning program as 
complementary devices of traditional tuition in blended learning.  We have also in mind closer collaboration 
between or among some institutions, perhaps computer departments, faculties or universities. 
To exclude students’ necessity of looking for feedback outside the given program, all possible elements of it must 
be incorporated into it. Teachers know that not every field of a subject matter is suitable for self-study. This is true 
especially in the case that it should concern a short and not too complicated stretch. Thus, the immense responsibility 
of a program author is to decide in detail and very strictly what parts of learnt material should be taught by a teacher 
and what fields of the subject matter can be entrusted to the electronic form. Such a decision should be discussed by 
a group of experts. In this connection we may recommend a certain unification of curricula at least in the institutions 
which can collaborate on the coproduction of adapted programs. 
Let us suppose that we intent to make different individual adapted programs for several students. Then there are 
two possible alternatives: Students who the program is intended for belong to the same group or to several different 
groups of different terms. We may think that the usual practice is the first alternative. We can suppose that the 
students had used the same traditional textbook at the secondary school, they have now the same book at their 
disposal, have passed the same course before and are about the same age. We can neglect or rather we must neglect 
the gender differences. All students usually have one main common interest. As a matter of fact, there is a difference 
between these two students: The one, who attends a private language school learning a foreign language for the sake 
of the language itself. He does not exam, his interest is to learn as much as possible. The student who must study 
foreign language as a component of school plan or syllabus, must have his class tickets and exams, usually wants to 
have good results and pass the exams.  It is advisable to give him, possibly through the internet, the whole 
curriculum with given class tickets and exams, to state clearly not only their requirements but also to set, which 
grammar points may be covered by eLearning courses and which skills will be developed through traditional 
classroom teaching. If we say „may be covered by courses“, then we have in mind not to prescribe any eLearning 
program as compulsory, but consider it as quite optional. We take for necessary to say explicitly and delimit clearly 
the grammar points that will not be tackled in the teaching process at seminars and can be accessed out of class. 
Additionally we see as very suitable the positive stating that the eLearning courses are freely available. Let us now 
review on the possible criteria of supposed adaptation. 
As for the student of the first term we should take into account his result in final exam at the secondary school. 
We need to know the level of knowledge of incoming students as accurately as possible and their preconditions for 
the mastering of the first term at least. A short test may serve as a useful guideline. We point out that it is not a 
classified exam and that it serves for our orientation only. We pay attention to both mistakes and to the time needed 
for mastering some tasks. We need to gain insight in how much we can rely on students´ logical thinking. We 
therefore can recommend extending the test by the quotation of a rule or formula and inviting students to express as 
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shortly as possible the aim proper, but not the contents of such a formula. It is not necessary to take the rule from the 
field of linguistics. This item is more significant than one could think, because students will work with formulas and 
rules as feedback and we need to find out their attitude to the wording of a rule, to its elements and contents. We 
need to know how often we can use rules as components of both our explanations and feedback. 
It is possible start a term with a short test to discover students’ primary knowledge of the grammar they shall 
study in detail during the term. Our recommendation does not contrast reality, because the main goal of the teaching 
process in our situation is to consolidate and deepen knowledge students had brought from the secondary school. In 
higher terms we can sometimes derive the level of primary student´s knowledge from the performance in another 
program of a related topic. As for a higher term student, we will be interested in his result in class tickets or exams. 
As for a senior student, his personal characteristics might include his total knowledge of subject being studied. If we 
have at our disposal the results of his earlier tests, we should be interested in the number and type of his mistakes. 
Quite a different situation is there in some western countries. Martin Valcke, the head of the Department of 
education at Ghent University in Belgium, speaking about three generations of eLearning program users says, 
mentioning the third generation: „Learners are given an assessment tool with which they can test their individual 
mastery of pre-acquired knowledge. The results of the assessment stay with the students, are not recorded, are not 
used for the further learning process. This kind of self-assessment helps learners to orient them on the learning 
process in order to check whether they are “ready” for the new things coming“. (Valcke, 2003). Then he continues: 
„This kind of self-assessment can also guide the process of finding the right entry level. Learners can detect what 
their master level is…. in order to continue the training“. In this ways the users of this pre-test are informed, whether 
they are able to use the course they are interested in. Some examples are given in Valcke´s  article from the fields of 
mathematics, technology, medicine etc. inclusive their references to the internet but all the information is not within 
the scope of this paper. Teacher knows that student´s memory is very important for learning a foreign language. That 
is why we might try to adapt the course to two memory levels. We add a brief note in this connection: If we intent to 
work with examples in a course of isolated words or short language structures in explanations or as a feedback and if 
we have the course users with worse memory in mind, we will not give too many examples. It is better to select only 
one typical case of a word or a model structure student will work with. 
We also should consider the main academic terms necessary for understanding an expert explanation. Our 
experience says that we cannot rely on student´s memory and knowledge even as far as the most basic terms is 
concerned. To be concrete we want to select the comparison of adjective in German among parts of our subject 
matter. A student should know in this grammar point the meanings of terms as positive, comparative, superlative. 
We should not explain these terms very broadly but only mention them in the shortest possible way, for example by 
using an example: positive = high etc. We must not rely on knowledge the student already should have from earlier 
courses of related topics by the wording of the feedback to a wrong solution of a task or wrong answer to a question. 
As far as the content is concerned, we suggest teaching declarative knowledge (facts, rules, formulas, grammar 
principles etc.) by means of eLearning programs. Procedural knowledge (all language skills) should be taught at the 
blended learning format through traditional face-to-face teaching at regular classrooms. There is a problem of 
attaching exercises. The question is whether to attach them at all and if they should be attached, then how many of 
them. At first sight it may seem as advantageous to introduce some exercises bond on earlier given subject matter or 
on earlier formulated feedback. But the too short section of exercises is not significant in terms of efficiency. 
Although it might look as very comfortable, it is not suitable and right from the psychological point of view to attach 
on too extensive exercise section at this stage of learning. The distance between exercises and the feedback may be 
too large in this case. A better solution therefore seems to be introducing exercises in a separate program or module 
with its own system of feedback. 
A summary and overview, brief contents of the program´s learnt material may be worked out learnt as a suitable 
final students´ task. It is always very useful material for teacher´s reading and evaluating if that is necessary. It 
identifies the depth of student´s study and it assesses the level of mastery the subject matter quite reliably. 
The designer of a concrete program should have his own clear idea about the tight interconnection of both lines of 
the process, about the one which gives learnt material and the one which contains feedback. We do not consider as 
the best solution to give the whole explanation of a topic first and only then to introduce the complete feedback. On 
the other hand any absolutely parallel in organizing of an explanation and of a feedback is hardly possible. We 
cannot expect any well-proportioned sequencing of feedback items and learnt material contents. Teachers know that 
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in each grammar area there are some points requiring extreme careful treatment and well elaborated and formulated 
feedback at the same time. 
Some statements can be meant as content feedback components, but it is good to put them outside of it, possibly 
in front of an instruction we start the course with, e.g.: See, you have realized the type of stem vowel (sound) of 
every adjective. Many students´ mistakes are preventable in this simple way. A bit similar idea occurs in the article 
by (Nikl, 2003). The scope of a feedback and its word length is worth considering and trying to prepare a brief form 
of the feedback checking for active students but a more detailed version of feedback for more reflective learners. The 
process of individualizing of teaching by means of any electronic format is very complicated. The difficulty is in 
close connection with self-assessment of acquiring knowledge. And just the feedback plays here its crucial role. If 
there should not arrive the conflict situation mentioned above, then the feedback incorporated in the program must 
be of such quality that a student does not feel any necessity of looking for help with his peers or with his teacher 
respectively. To achieve that, some attempts were made as early as at the period of eLearning adaptation. 
The basis for those attempts has reflected the behavioral vision on the learning process. One of the attempts in 
question is described like this: „Learning materials are split into small units with clear objectives. Students’ progress 
individually. There is-in relation to each unit a type of testing. Students get immediate feedback by a “proctor“. 
They only progress when they master at least 90% of the objectives“. (Valcke, 2003). That application of behavioral 
theory was then followed by the cognitivists approach. Its exponent D.P. Ausbel – as quoted briefly by Valcke  – 
introduced „the importance of building upon prior knowledge. Instructors need to assess and evaluate this for use it 
as a corner stone for the fort coming learning process. Another significant cognitionist R. Gagné explicitly states – 
quoted by Valcke again: Give informative feedback to guide the learner step-by step to the right solution. Use 
performance tests that focus upon applications of things learned. Apply progress tests.  
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